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Abstract: This study aims to develop a practice-oriented pedagogical design 
proposal for B2-level Arabic critical reading, drawing on Teun A. van Dijk’s Critical 
Discourse Analysis (CDA) framework. It is designed as a qualitative document-anal-
ysis-informed pedagogical design study. Rather than reporting an empirical class-
room intervention or a representative corpus analysis, the study uses one selected 
Anadolu Agency Arabic news excerpt as an illustrative pedagogical case. The news 
excerpt is analyzed not merely as a neutral structure conveying information, but as 
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a discursive practice that frames events, positions actors, distributes responsibility, 
and constructs meaning through linguistic choices. The excerpt is examined at the 
macro level in terms of headline, lead, theme, and summarization strategies, and at 
the micro level in terms of actor presentation, agency and responsibility, quotation 
and evidence strategies, modality, and evaluative language. The analysis provides 
a pedagogical example of how discursive structures in the news text can be trans-
formed into classroom-based critical reading tasks. Based on this single-text analy-
sis, an integrated instructional package prototype comprising a coding form, work-
sheets, an alignment matrix, and a rubric is developed for use in Arabic instruction. 
The study thus offers a classroom-oriented model for supporting critical literacy in 
B2-level Arabic news reading. More specifically, the study positions its contribution 
at the intersection of Arabic news reading, B2-level proficiency, and CEFR-oriented 
critical reading pedagogy. It links van Dijk’s CDA categories to Arabic-specific linguis-
tic and discourse features, including agency backgrounding, passive constructions, 
nominalization, modality markers, evaluative lexis, metaphorical intensification, and 
institutional quotation patterns. The selected news excerpt is used as an illustrative 
case; therefore, the proposed framework can be transferred to other structurally rich 
Arabic news texts.

Keywords: Critical discourse analysis, Teun A. van Dijk, Arabic news reading, 
CEFR, B2-level Arabic reading, critical literacy

Öz: Bu çalışma, Teun A. van Dijk’ın Eleştirel Söylem Çözümlemesi (ESÇ) çerçe-
vesinden hareketle, B2 düzeyinde Arapça eleştirel okuma için uygulama odaklı bir 
pedagojik tasarım önerisi geliştirmeyi amaçlamaktadır. Çalışma, nitel doküman 
analizine dayalı bir pedagojik tasarım çalışması olarak yapılandırılmıştır. Ampirik bir 
sınıf içi müdahale ya da temsilî bir korpus analizi sunmak yerine, Anadolu Ajansı 
Arapça servisinden seçilen bir haber kesitini açıklayıcı nitelikte pedagojik bir vaka 
olarak ele almaktadır. Haber kesiti, yalnızca bilgi aktaran tarafsız bir yapı olarak 
değil; olayları çerçeveleyen, aktörleri konumlandıran, sorumluluğu dağıtan ve dilsel 
tercihler aracılığıyla anlam inşa eden söylemsel bir pratik olarak analiz edilmiştir. Söz 
konusu kesit, makro düzeyde başlık, giriş/spot, tema ve özetleme stratejileri; mikro 
düzeyde ise aktör sunumu, eyleyenlik ve sorumluluk, alıntı ve kanıt stratejileri, kiplik 
ve değerlendirici dil açısından incelenmiştir. Analiz, haber metnindeki söylemsel 
yapıların sınıf içi eleştirel okuma görevlerine nasıl dönüştürülebileceğine ilişkin peda-
gojik bir örnek sunmaktadır. Bu tek metin analizine dayanarak, Arapça öğretiminde 
kullanılmak üzere kodlama formu, çalışma kâğıtları, hizalama matrisi ve rubrikten 
oluşan bütünleşik bir öğretim paketi prototipi geliştirilmiştir. Bu yönüyle çalışma, B2 
düzeyinde Arapça haber okuma yoluyla eleştirel okuryazarlığı desteklemeye yönelik 
sınıf odaklı bir model sunmaktadır. Daha özel olarak bu çalışma, katkısını Arapça 
haber okuma, B2 düzeyi dil yeterliği ve CEFR odaklı eleştirel okuma pedagojisinin 
kesişiminde konumlandırmaktadır. Çalışma, van Dijk’ın Eleştirel Söylem Çözümle-
mesi (ESÇ) kategorilerini; eyleyenliğin geri plana itilmesi, edilgen yapılar, adlaştırma, 
kiplik göstergeleri, değerlendirici söz varlığı, metaforik yoğunlaştırma ve kurumsal 
alıntı örüntüleri gibi Arapçaya özgü dilsel ve söylemsel özelliklerle ilişkilendirmekte-
dir. Seçilen haber metni açıklayıcı nitelikte bir örnek olarak kullanıldığından, önerilen 
çerçeve yapısal açıdan zengin diğer Arapça haber metinlerine de uygulanabilir.

Anahtar Kelimeler: Eleştirel söylem çözümlemesi, Teun A. van Dijk, Arapça 
haber okuma, CEFR, B2 düzeyi Arapça okuma, eleştirel okuryazarlık
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Introduction

The rapid expansion of digital media has made news texts increasingly 
prominent materials for critical reading in language education. In this con-
text, critical literacy requires that language teaching not be limited to the 
goals of grammatical accuracy and vocabulary knowledge, but also enable 
learners to question the content of the text, the way it is constructed, and 
the meanings produced through particular discursive choices (Janks, 2013; 
Thoma & Ostendorf, 2018).

Although the use of authentic and media-based texts in Arabic teaching 
has become increasingly common, existing media Arabic resources often 
prioritize comprehension, vocabulary development, translation, journalis-
tic register, and discussion rather than systematic discourse awareness or 
critical literacy tasks (Lahlali, 2017; Elbousty, 2021). However, news texts 
have high potential for critical reading instruction due to their characteristics, 
such as headlines, leads, quotation styles, actor presentation, the visibility 
or concealment of agency, and evaluative language. This study therefore 
attempts to bridge media Arabic pedagogy and CDA-informed critical read-
ing by transforming one authentic news excerpt into staged analytical tasks. 
A teachable analytical framework is needed to utilize this potential in the 
classroom systematically.

Teun A. van Dijk’s discourse approach to news allows news texts to be 
examined at both the macro and micro levels. His socio-cognitive approach 
makes it possible to explain the relationship between the discursive choic-
es in the text and how readers interpret events and evaluate them through 
mental models; in this respect, the approach provides a suitable framework 
for linking text analysis in language classes to evidence-based interpreta-
tion (van Dijk, 2008; van Dijk, 2013).

Rather than reporting an empirical classroom intervention, this study 
proposes a practice-oriented pedagogical design for B2-level Arabic critical 
reading, informed by the discourse analysis of one selected Anadolu Agen-
cy Arabic news excerpt. The study has three main aims: (i) to operationalize 
van Dijk’s analytical categories for classroom use through a single-text an-
alytical illustration, (ii) to develop a staged activity package and worksheets 
based on the same excerpt, and (iii) to offer an assessment rubric aligned 
with these instructional goals.

In line with B2-level objectives, the study focuses on developing learners’ 
abilities to identify the main idea and framework of the text, question the pre-
sentation of actors and the distribution of responsibility, evaluate evidence 
and quotation strategies, and construct a critical commentary paragraph us-
ing evidence from the text. Furthermore, this study presents the rationale 
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for selecting the main news excerpt and then shares the coding form, work-
sheets, alignment matrix, and rubric in a coherent single-text instructional 
sequence.

Finally, although studies on the use of CDA in language teaching are 
increasing, the literature continues to highlight the need for methodological 
operationalization of the approach and the development of instructional de-
sign tools to support classroom implementation (Askari & Behdarvandirad, 
2025; Novianti et al., 2021; Essabari & Ben Mhamed, 2025). Practice-fo-
cused designs offering integrated tool sets - comprising a coding form, activ-
ity package, and rubric - that teachers can bring directly into the classroom 
remain relatively limited.

The contribution of the present study lies at the intersection of Arabic 
news reading, B2-level proficiency, and CEFR-oriented critical reading ped-
agogy (Council of Europe, 2020). While CEFR-oriented pedagogy increas-
ingly emphasizes action-oriented, learner-centered, and classroom-usable 
tasks, recent Arabic-related CEFR studies have more often focused on cur-
riculum/framework development, proficiency description, or material analy-
sis rather than on student-centered and assessable critical reading designs 
(Mohamed, 2023; Amrulloh, 2024; Arkan, 2026). This study addresses this 
gap by transforming van Dijk’s macro- and micro-level CDA categories into 
a B2-level instructional sequence for Arabic news reading. In doing so, it 
does not merely apply CDA to an Arabic text; it links discourse analysis 
to Arabic-specific linguistic and discourse features such as actor presenta-
tion, agency backgrounding, passive constructions, nominalization, modal-
ity markers, evaluative lexis, metaphorical intensification, and institutional 
quotation patterns. Thus, the study offers a CEFR-anchored pedagogical 
prototype that connects Arabic discourse analysis with observable learner 
tasks and assessable classroom outputs. 

The single-text design was adopted not to produce a representative 
analysis of Arabic political news discourse, but to offer an illustrative and 
transferable pedagogical prototype. The selected Anadolu Agency Arabic 
excerpt functions as a structurally rich example through which the proposed 
analytical categories, worksheets, instructional sequence, and rubric can be 
demonstrated coherently. Therefore, the pedagogical value of the design is 
not tied to this particular news story. In other words, the text can change, 
but the framework remains. Teachers may apply the same design to other 
structurally rich Arabic news texts that include comparable discourse fea-
tures such as headline framing, actor positioning, agency distribution, quo-
tation strategies, modality, evidentiality, and evaluative language.
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Critical Discourse Analysis as a Pedagogical Framework

Critical Discourse Analysis (CDA) is an interdisciplinary research ap-
proach that seeks to explain how discourse functions not merely as a lin-
guistic structure, but also as a site where social power relations, inequal-
ities, and ideological positions are produced, reproduced, and legitimized 
through texts and speech (van Dijk, 2015). Within this framework, reading 
emerges not only as a process of extracting meaning but also as a critical 
practice that questions the preferences through which the text constructs 
the social world.

Although news texts may appear to be impartial information transfer in 
everyday perception, current media and journalism studies treat news as 
a discursive practice that selects, highlights, and gives meaning to certain 
aspects of reality (Vaarala & Farkas, 2025). According to this view, rather 
than being a direct “reflection” of events, news language constructs social 
reality by backgrounding or foregrounding actors, assigning responsibility 
to certain parties, and presenting events within specific frameworks (Ornat, 
2025).

Van Dijk’s CDA approach systematizes the analysis of news texts by 
distinguishing between macro- and micro-structures. At the macro-structure 
level, global organization - such as headline, lead, theme, and summariza-
tion strategies - is examined. At the micro-structure level, local preferences 
such as word choice, syntactic patterns, quotation and evidence strategies, 
modality, and evaluative language are analyzed in terms of how they shape 
the text’s meaning (van Dijk, 2013). This model offers a teachable frame-
work in language classes because it makes the “schema” logic of news texts 
visible.

An important pedagogical aspect of van Dijk’s approach is its socio-cog-
nitive orientation. This orientation links text analysis to evidence-based in-
terpretation by discussing how the text’s discursive choices frame the event 
for the reader and which cognitive schemas are used to evaluate it (van Dijk, 
2015). In terms of ideology, it is emphasized that discourse plays a central 
role in reproducing group-based social representations and “us/them” dis-
tinctions (van Dijk, 1998).

Van Dijk’s socio-cognitive framework thus provides an analytical foun-
dation for classroom-oriented critical reading by revealing how discursive 
choices are interpreted through readers’ mental models and group repre-
sentations. The pedagogical counterpart of this foundation is embodied in 
the critical literacy approach through reading and rewriting practices cen-
tered on power, representation, and inequality.
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Critical literacy addresses the relationship established with texts in terms 
of power, representation, and inequality. Freire’s critical pedagogy connects 
literacy to “reading the world,” emphasizing the link between texts and the 
production of social meaning (Freire, 2000). Janks (2013) discusses critical 
literacy as a pedagogical orientation that makes the language-power rela-
tionship visible and supports students in developing alternative text-produc-
tion and redesign practices, in addition to analyzing texts. The power and 
representation-centered framework of critical literacy therefore requires a 
systematic analytical tool capable of making the ideological and social mean-
ing layers of texts visible; at this point, CDA stands out as a methodological 
approach that can bring critical reading and thinking into classroom practice.

The pedagogical use of CDA in language teaching has been recognized 
as an approach that can support students’ critical thinking and reading skills 
(Chen & Du, 2026; Arvianti et al., 2025). For example, Hashemi and Gha-
nizadeh’s (2012) experimental study on journalism texts demonstrated that 
CDA-based instruction can significantly improve EFL students’ critical think-
ing performance. In the Turkish context, it has similarly been argued that 
CDA provides an analytical foundation that overlaps with critical reading 
processes - such as interpretation, evaluation, and questioning - and can be 
effectively used in critical reading instruction (Akın et al., 2025).

Concretizing the classroom applicability of CDA within this pedagogi-
cal framework necessitates selecting authentic text types that trigger crit-
ical reading processes and make ideological and representational layers 
of meaning visible. News texts offer a particularly suitable material in this 
regard, standing out for both their linguistic richness and socio-cultural con-
tent. Their use in language teaching is associated with goals such as media 
literacy and multicultural awareness, beyond providing authentic input (Ped-
erson, 2023; Yeleussiz, 2024; Bozkurt & Zehir Topkaya, 2025). For exam-
ple, Topal (2023) proposes a practical classroom guide structured as a set 
of implementation steps for integrating online news into language teaching. 
CDA studies on Arabic media discourse further support the development of 
critical reading activities with news texts in Arabic teaching, demonstrating 
that such texts are a productive object of analysis for representation and 
framing (Kharbach, 2020; Malkawi et al., 2024).

The B2 level targeted by this study represents an appropriate threshold 
for critical reading, as learners at this level are expected to follow texts on 
current social issues, connect main ideas to details, and produce reasoned 
interpretations. Van Dijk’s macro/micro structure analysis therefore provides 
a meaningful pedagogical framework aligned with the B2 descriptor of read-
ing and understanding an article or news story that advocates a certain point 
of view and seeks solutions to current problems (Council of Europe, 2020). 
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Methodology

Research Design: A Qualitative Document-Analysis-Informed 
Pedagogical Design

This study is designed as a qualitative document-analysis-informed ped-
agogical design study. In this design, qualitative document analysis is not 
used as an end in itself, but as the analytical basis for developing class-
room-oriented instructional materials. The study therefore combines two 
interconnected phases. In the first phase, one selected Anadolu Agency Ar-
abic news excerpt is examined through van Dijk’s macro- and micro-struc-
tural categories in order to identify discourse features such as framing, ac-
tor presentation, agency, quotation and evidence strategies, modality, and 
evaluative language. In the second phase, these analytical categories are 
pedagogically transformed into a structured instructional package consist-
ing of a coding form, worksheets, staged classroom tasks, an alignment 
matrix, and an assessment rubric.

Although the study has a design-oriented character, it should not be 
classified as full design-based research, since the proposed instructional 
package was not implemented, evaluated, and revised through iterative 
classroom cycles (McKenney & Reeves, 2019). Rather, it is positioned as 
a document-analysis-informed pedagogical design prototype. In this sense, 
the study shares with educational design research an interest in developing 
usable instructional tools, but it remains limited to the analytical and proto-
type-development stages.

This methodological positioning is important because the study does not 
aim to test the effectiveness of an intervention or measure learner achieve-
ment. Rather, it aims to demonstrate how discourse-analytic categories can 
be operationalized for B2-level Arabic critical reading instruction (Bowen, 
2009; Creswell & Poth, 2018). Accordingly, the document analysis phase 
provides the theoretical and textual basis of the design, while the pedagog-
ical design phase translates these analytical insights into classroom-usable 
materials. The coherence of the proposed design is therefore discussed in 
terms of theoretical alignment, transparency of coding categories, consis-
tency between learning objectives and tasks, and the pedagogical usability 
of the worksheets and rubric.

Text Selection and Description of the Main News Excerpt

The main text of the study is one short Arabic news excerpt selected 
from Anadolu Agency Arabic for its pedagogical suitability at the B2 lev-
el. The excerpt was chosen because it is written in Modern Standard Ara-
bic, is manageable for guided close reading, includes a headline and lead, 
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contains direct quotation and reported speech, and offers observable dis-
course features such as actor presentation, agency, modality, evidentiality, 
and evaluative language. In order to make the pedagogical suitability of 
the selected text more transparent, B2-level appropriateness was assessed 
through a set of linguistic, discourse-based, and classroom-oriented criteria. 
These criteria included text length, sentence complexity, density of technical 
terminology, clarity of the news schema, presence of quotation or evidence 
elements, degree of required background knowledge, political and emotion-
al load, and classroom usability. The purpose of this assessment was not 
to produce a statistical readability score, but to ensure that the text was 
sufficiently challenging for critical reading while remaining manageable for 
B2-level learners with teacher guidance. The selected excerpt should there-
fore be understood as a pedagogically selected illustrative case rather than 
a representative sample of Arabic political news discourse.

The selected Anadolu Agency excerpt was considered suitable for guid-
ed B2-level critical reading because it combines linguistic accessibility with 
discourse-analytic richness. Its length is manageable for close reading, it is 
written in Modern Standard Arabic, and it contains a clear news schema in-
cluding a headline, opening statement, identifiable actors, reported speech, 
and event background. Although the excerpt includes politically charged 
and conflict-related vocabulary, it does not rely on highly technical termi-
nology. Its direct quotations, vague quantification, institutional attribution, 
modality markers, and evaluative expressions provide sufficient material 
for macro- and micro-level discourse analysis. Therefore, the text was not 
selected because it is linguistically simple, but because it is pedagogically 
manageable with teacher guidance and analytically productive for B2-level 
critical reading tasks.

The politically charged nature of the excerpt was taken into account in 
the selection process. The text was not selected to promote debate over 
the political event itself, but because it provides visible examples of framing, 
actor positioning, agency distribution, evidentiality, modality, and evaluative 
language. For this reason, the excerpt is treated as a discourse-analysis ob-
ject rather than as a topic for political argumentation. In classroom use, the 
activity should be framed around how discourse is constructed, not around 
which political position is correct. Since the excerpt is taken from a state 
news agency, its institutional voice and editorial positioning should also be 
treated as part of the discourse context rather than as a neutral background 
condition. 

CDA Coding Procedure
The selected Anadolu Agency excerpt was coded deductively on the ba-

sis of van Dijk’s macro- and micro-structural framework. At the macro level, 
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the analysis focused on the headline, lead, main theme, and summarization 
strategies, including which information was foregrounded, backgrounded, 
selected, or omitted. At the micro level, the analysis examined actor presen-
tation, agency and responsibility, quotation and evidence strategies, modal-
ity, and evaluative lexical choices. Each coding category was operational-
ized through a coding form including category labels, working definitions, 
textual indicators, and evidence fields. Coding decisions were supported by 
short Arabic excerpts from the selected news text. In this way, the analysis 
aimed to make the relationship between linguistic choice and interpretive 
framing visible for later classroom use.

In applying van Dijk’s categories to Arabic news discourse, particular 
attention was paid to Arabic-specific linguistic and discourse features that 
may shape B2-level critical reading. Agency and responsibility were ex-
amined not only through actor-action relations, but also through passive 
constructions, agent deletion, and nominalized expressions that may back-
ground responsibility. Modality was analyzed through future markers and 
expressions of certainty, continuity, and completedness, while evaluative 
language was examined through morally loaded lexical choices and meta-
phorical intensification. Quotation strategies were also considered in rela-
tion to institutional voice and reported speech conventions in Arabic journal-
istic discourse. This Arabic-specific operationalization is important because 
B2-level learners may understand the surface meaning of a news text but 
still need support in recognizing how Arabic grammatical and lexical choices 
guide interpretation.

Transformation of Analytical Categories into Instructional Tasks

After the discourse analysis was completed, the analytical categories 
were transformed into classroom tasks through a process of pedagogical 
operationalization. Each CDA category was matched with a corresponding 
learner action. For example, the macro-level categories of headline, lead, 
and theme were transformed into macro-mapping tasks; actor presenta-
tion and agency were transformed into actor-identification and responsi-
bility-analysis tasks; quotation and evidence strategies were transformed 
into evidence evaluation tasks; and modality and evaluative language were 
transformed into critical commentary writing prompts. This transformation 
process enabled the study to move from textual analysis to classroom prac-
tice. The coding form was designed to guide learners in noticing discourse 
features, the worksheets were designed to support staged classroom ac-
tivities, and the rubric was designed to assess learners’ ability to produce 
evidence-based critical commentary. Thus, the instructional package links 
discourse analysis directly to observable and assessable learning tasks.



Meryem Melike ASLAN

240 Lisanî İlimler Dergisi, Cilt 4, Sayı 1, 2026, ss. 231-257

Analytical Trustworthiness and Pedagogical Alignment

In addition to analytical trustworthiness, the study sought to establish 
pedagogical alignment among the target proficiency level, analytical cate-
gories, instructional tasks, and assessment rubric. The B2 level was taken 
as the reference point because learners at this level are expected to follow 
texts on current social issues, identify main ideas and supporting details, 
and produce reasoned interpretations. Therefore, the worksheets were de-
signed to move progressively from guided identification to interpretation and 
short critical commentary writing. The rubric was developed to reflect the 
same progression by assessing macro-level inference, actor and agency 
analysis, evidence evaluation, critical commentary writing, and language 
use.

Analytical trustworthiness was strengthened through repeated close 
reading of the excerpt, deductive coding based on van Dijk’s macro- and 
micro-structural categories, and the transparent presentation of Arabic tex-
tual evidence for each coding decision. Ambiguous cases, particularly those 
involving agency backgrounding, passive constructions, nominalization, 
and evaluative lexical choices, were re-examined in relation to their immedi-
ate co-text. Coding decisions were retained when they could be reasonably 
supported by explicit linguistic indicators and their immediate co-text.

Because the study aims to develop a pedagogical prototype rather than 
to produce generalizable coding results, inter-coder reliability was not calcu-
lated. This remains a limitation of the study; nevertheless, transparency was 
supported by presenting the coding categories, working definitions, Arabic 
textual evidence, and pedagogical comments in tabular form.

Analytical Illustration and Pedagogical Design

This section presents the analytical illustration derived from the select-
ed Anadolu Agency news excerpt and demonstrates how this single-text 
analysis was transformed into a classroom-oriented pedagogical design for 
B2-level Arabic critical reading. Since the study does not report an empiri-
cal classroom intervention, the outputs presented below should be read as 
analysis-based pedagogical materials rather than learner performance re-
sults. The proposed instructional sequence is designed to be implemented 
in approximately three 50-minute class hours: one class hour for pre-task 
scaffolding and macro-level mapping, one class hour for actor presentation 
and agency analysis, and one class hour for evidence evaluation, modality/
evaluative language analysis, and critical commentary writing. 

The analysis of the Anadolu Agency excerpt indicates that the news text 
is organized around a threat–retaliation–deterrence frame. At the macro lev-
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el, the headline and opening quotation foreground confrontation and warn-
ing, while the subsequent thematic organization emphasizes retaliation, 
long-war preparedness, victimhood, and disrupted negotiations. At the mi-
cro level, the text constructs institutional authority through direct quotation, 
assigns high agency to the IRGC spokesperson and Iran, and morally po-
sitions the US and Israel through evaluative expressions such as العدوان and 
لدماء  These analytical observations form the basis of the pedagogical .الثأر 
design. The macro-level findings are transformed into the news macro map; 
the actor and agency patterns are transformed into the actor presentation 
worksheet; the quotation, evidentiality, modality, and evaluative language 
patterns are transformed into the evidence and evaluation worksheet; and 
the final interpretive synthesis is transformed into the critical commentary 
task and rubric.

Table 1. Main News Excerpt: Anadolu Agency Arabic

Field Information
News headline الحرس الثوري الإيراني يتوعد واشنطن وتل أبيب :أبواب الجحيم ستُفتح عليكم
News text توعد المتحدث باسم الحرس الثوري الإيراني علي محمد نائيني الولايات المتحدة وإسرائيل 

قائلا“ :أبواب الجحيم ستُفتح عليكم .”وفي تصريح لوكالة أنباء الطلبة الإيرانية، أشار نائيني 
إلى أن إيران ستواصل هجماتها الانتقامية ضد الولايات المتحدة وإسرائيل .وأوضح أن 

بلاده أنهت مسبقا كافة الاستعدادات لحرب طويلة، وأضاف“ :قدرتنا الدفاعية والهجومية 
وردودنا أقوى بكثير مما كانت عليه في حرب الـ 12يوما .”كما توعد المتحدث العسكري 

بـ”الثأر لدماء ”المرشد الإيراني علي خامنئي، والقادة العسكريين، وأطفال المدرسة 
الابتدائية في ميناب الذين قتُلوا في الهجمات الأمريكية الإسرائيلية .ويتواصل العدوان 

العسكري الإسرائيلي الأمريكي على إيران منذ السبت، ما أسفر عن مقتل مئات الأشخاص 
على رأسهم المرشد الأعلى علي خامنئي ومسؤولون أمنيون .فيما ترد طهران بإطلاق 

صواريخ ومسيّرات باتجاه إسرائيل، وما تصفها بـ”قواعد أمريكية ”في دول المنطقة، غير 
أن بعضها أسقط قتلى وجرحى وألحق أضرارا بأعيان مدنية .وتتعرض إيران لهذا العدوان 

رغم إحرازها تقدما بالمفاوضات مع الولايات المتحدة بشهادة الوسيط العماني، وهذه هي 
المرة الثانية التي تنقلب فيها إسرائيل على طاولة التفاوض، وفي الأولى بدأت حرب يونيو/

حزيران 2025، التي استمرت  12يوما.
Source Anadolu Agency Arabic
Date 03.03.2026
Role in the 
study

Main instructional text used for CDA coding, worksheets, 
critical commentary writing, and rubric-based assessment.

CDA Coding Form Based on the Anadolu Agency Excerpt

Table 2 translates van Dijk’s macro- and micro-structural categories into 
a pedagogical coding form. The comments in the final column are intended 
as pedagogical prompts rather than exhaustive interpretive claims.
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Table 2. CDA Coding Form - Anadolu Agency News Excerpt

Level Category Working 
definition

Evidence 
from the 

text

Pedagogical 
comment

Macro Headline frame

The headline 
frames the event 

and signals 
the dominant 
interpretation.

أبواب الجحيم 
ستُفتح عليكم

The headline 
foregrounds 
threat and 

deterrence, 
constructing a 
confrontational 

frame.

Macro Lead / opening

The opening 
statement 

establishes the 
central voice and 
initial interpretive 

direction.

توعد المتحدث 
باسم الحرس 

الثوري الإيراني...

The text 
begins with an 

institutional 
spokesperson 

and presents the 
statement as a 

warning.

Macro Theme / main 
idea

The central 
proposition 

around which the 
text is organized.

ستواصل هجماتها 
الانتقامية / 

الاستعدادات لحرب 
طويلة

The dominant 
theme is 

retaliation 
and long-war 

preparedness as 
deterrence.

Macro Summarization 
strategy

The selection 
and emphasis of 
information at the 

global level.

الثأر لدماء... 
 /مقتل مئات 

الأشخاص  /بشهادة 
الوسيط العماني

The text 
condenses the 
event around 
victimhood, 
retaliation, 

civilian harm, 
and disrupted 
negotiations.

Micro Actor 
presentation

How social 
actors are 
named, 

described, and 
positioned.

علي محمد نائيني 
 /إيران  /واشنطن 
وتل أبيب  /الوسيط 

العماني

The central actor 
is the IRGC 

spokesperson; 
Iran is the 

retaliatory actor; 
Washington 

and Tel Aviv are 
targets.
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Micro Agency and 
responsibility

The degree to 
which actors are 
linked to actions 
and outcomes.

إيران ستواصل... 
 /الذين قتُلوا في 

الهجمات الأمريكية 
الإسرائيلية / 

يتواصل العدوان

Agency is explicit 
in some clauses 

but partially 
backgrounded 

through passive 
forms and 

nominalization.

Micro
Quotation 

and evidence 
strategies

The source types 
and reporting 

formats used to 
support claims.

“أبواب الجحيم 
ستُفتح عليكم/ ” 
“قدرتنا ...أقوى 
بكثير / ”مقتل 
مئات الأشخاص

Direct quotations 
strengthen 

institutional voice, 
while vague 

quantification 
requires critical 

evaluation.

Micro Modality

Expressions 
of certainty, 
probability, 

continuity, or 
contrast.

ستُفتح  /ستواصل / 
أنهت مسبقا  /غير 

أن  /رغم

Future and 
completedness 

markers construct 
determination and 

preparedness.

Micro Evaluative 
language

Lexical choices 
carrying 

judgment, moral 
loading, or 

intensification.

العدوان  /هجماتها 
الانتقامية  /الثأر 
لدماء  /أقوى بكثير

Evaluative 
terms morally 
position actors 
and intensify 

the legitimacy of 
retaliation.

Micro Rhetorical 
strategies

Metaphor, 
dramatization, 
repetition, or 

intensification.

أبواب الجحيم / 
حرب طويلة / 

أقوى بكثير

Metaphorical 
and intensifying 

language 
contributes 

to a deterrent 
and escalatory 

narrative.

The worksheets presented below are instructor-modeled versions. For 
classroom implementation, the sample analysis columns may be removed 
or partially blanked out and used as student worksheets. In the present 
article, completed versions are provided to demonstrate how the analytical 
categories can be operationalized.

Worksheet 1: News Macro Map

Worksheet 1 guides learners to identify the global organization of the 
news excerpt. Learners complete the “your analysis” column by using ev-

Table 2 continued
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idence from the Arabic text. The sample answers below illustrate how the 
task may be modeled by the instructor.

Table 3. Worksheet 1 - Instructor-Modeled News Macro Map

Category Working 
definition

Sample analysis 
based on the excerpt

Evidence from 
the text

News headline
How does the 
headline frame 

the event?

It frames the event as 
a direct threat/warning 

and foregrounds 
confrontation.

أبواب الجحيم ستُفتح 
عليكم

Lead
What does 
the opening 
establish?

It establishes the 
IRGC spokesperson 

as the main 
institutional voice 

and the US/Israel as 
targets.

توعد المتحدث باسم 
الحرس الثوري 

الإيراني ...الولايات 
المتحدة وإسرائيل

Theme / main 
idea

What is 
the central 

proposition?

The text constructs 
Iranian retaliation and 

long-war preparedness 
as deterrence.

ستواصل هجماتها 
الانتقامية  /الاستعدادات 

لحرب طويلة

Summarization 
strategies

What is selected, 
emphasized, or 

omitted?

Victimhood, 
retaliation, civilian 
harm, negotiation 
breakdown, and 

preparedness are 
emphasized.

الثأر لدماء / ...مقتل 
مئات الأشخاص  /تنقلب 
فيها إسرائيل على طاولة 

التفاوض

Dominant frame
What interpretive 

frame is 
constructed?

Threat-retaliation-
deterrence frame 

supported by 
moralized language.

العدوان  /هجماتها 
الانتقامية  /الثأر لدماء

Context

Where and when 
does the event 

take place? Who 
are the actors?

The text situates 
the statement within 
continuing US-Israeli 
attacks on Iran and 
Iranian responses.

يتواصل العدوان ...منذ 
السبت  /ترد طهران 
بإطلاق صواريخ 

ومسيّرات

Task: Using the completed macro map, learners write an 80-100 word 
Arabic summary that reflects not only the surface content of the news, but 
also the dominant frame, main actors, and responsibility distribution.
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Worksheet 2: Actor Presentation and Agency

Worksheet 2 focuses on how actors are made visible or backgrounded 
and how responsibility is linguistically constructed. Learners identify actor, 
action, voice, agency level, and possible alternative rephrasing.

Table 4. Worksheet 2 - Instructor-Modeled Actor Presentation and Agency 
Analysis

Sentence from 
the text

Actor / agent and 
action

Voice / agency 
level

Alternative 
rephrasing or 

pedagogical note
توعد المتحدث باسم 

الحرس الثوري 
الإيراني علي محمد 

نائيني الولايات المتحدة 
وإسرائيل قائلا“ :أبواب 

الجحيم ستُفتح عليكم.”

Ali Mohammad 
Naini / IRGC 

spokesperson - 
threatened and 

said.

Active; high 
agency.

The agent is already 
explicit.

أشار نائيني إلى أن 
إيران ستواصل هجماتها 
الانتقامية ضد الولايات 

المتحدة وإسرائيل.

Naini reports; 
Iran is presented 

as continuing 
retaliatory attacks.

Active + future; 
high agency.

Iran is directly linked 
to future action 

through لصاوتس.

وأوضح أن بلاده أنهت 
مسبقا كافة الاستعدادات 

لحرب طويلة.

His country / 
Iran completed 
preparations.

Active; high 
agency.

Preparedness is 
constructed as 

already completed.

كما توعد المتحدث 
العسكري بـ”الثأر 

لدماء ...”وأطفال... 
الذين قتُلوا في الهجمات 

الأمريكية الإسرائيلية.

Military 
spokesperson 

threatens; victims 
are presented 

through passive 
killing.

Mixed: active 
threat + 

passive killing; 
medium 
agency.

Passive can be 
rewritten as:
 وأطفال ...الذين قتلتهم 

الغارات الأمريكية الإسرائيلية.

يتواصل العدوان 
العسكري الإسرائيلي 
الأمريكي على إيران 

منذ السبت، ما أسفر عن 
مقتل مئات الأشخاص.

The nominalized 
event “aggression” 
is the grammatical 

subject.

Nominalization; 
medium-low 

agency.

Make actors explicit:
 تواصل إسرائيل والولايات 
المتحدة عدوانهما العسكري 

على إيران منذ السبت...

Hint for learners: Structures that background agency often involve pas-
sive voice, nominalization, or agent deletion. Students should ask: Who is 
acting? Who is affected? Is responsibility explicit, partial, or hidden?
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Worksheet 3: Evidence, Quotation, Modality, and Evaluation

Worksheet 3 guides learners to evaluate which evidence and sources 
make the text persuasive. It also asks them to identify modality and evalu-
ative language.

Table 5: Worksheet 3 - Instructor-Modeled Evidence, Quotation, and Eval-
uation Analysis

Evidence / 
quotation

Source type 
and format

Reliability 
assessment

Missing or 
alternative 

perspective

“أبواب الجحيم ستُفتح 
عليكم”

Institutional 
spokesperson; 

direct quotation.

Primary source for 
the threat/warning, 

but it functions 
rhetorically rather 

than as factual 
evidence.

No US/Israeli 
response; no 

contextual 
explanation of the 

threat.

إيران ستواصل هجماتها 
الانتقامية ضد الولايات 

المتحدة وإسرائيل

Institutional 
spokesperson; 

reported 
speech.

Statement of 
intention; forward-

looking claim 
rather than verified 
completed action.

No independent 
verification of 

scope; “retaliatory” 
framing is not 
challenged.

“قدرتنا الدفاعية 
والهجومية وردودنا أقوى 

بكثير”...

Institutional 
spokesperson; 

direct 
quotation with 
comparison.

Claim of military 
capacity without 

supporting data or 
statistics.

No independent 
military assessment 

or expert source.

يتواصل العدوان ...ما 
أسفر عن مقتل مئات 

الأشخاص

Reporter 
voice; vague 
quantification.

The number 
“hundreds” is broad 
and not attributed to 

a specific source.

No source such 
as UN, Ministry of 
Health, or NGO; 

no civilian/military 
breakdown.

بشهادة الوسيط 
العماني ...تنقلب فيها 
إسرائيل على طاولة 

التفاوض

Institutional 
attribution + 
interpretive 

claim.

The reference to 
an Omani mediator 

may increase 
credibility, but no 
direct quotation is 

provided.

No Israeli 
justification; 
negotiation 

chronology is not 
independently 

documented in the 
excerpt.
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Modality and evaluation markers: Learners underline certainty markers 
such as ستواصل ,ستُفتح, and مسبقا أنهت; contrast markers such as أن غير and 
 هجماتها ,الجحيم أبواب ,يتوعد and evaluative or intensifying language such as ;رغم
.بكثير أقوى and ,العدوان ,لدماء الثأر ,الانتقامية

Critical commentary task: Using at least two pieces of Arabic textual evi-
dence, learners write an 80-100 word critical commentary paragraph identi-
fying the dominant frame of the text and explaining how evidence and eval-
uative choices guide reader interpretation.

Sample instructor model: The text constructs an escalatory deterrence 
frame by opening with the metaphor “عليكم ستُفتح الجحيم أبواب” and reinforcing 
it with certainty markers such as “الانتقامية هجماتها ستواصل” and “كافة مسبقا أنهت 
 However, the persuasive structure relies heavily on one .”طويلة لحرب الاستعدادات
institutional voice and does not provide independent verification for vague 
claims such as “الأشخاص مئات مقتل”. Evaluative terms such as “العدوان” and “الثأر” 
guide the reader morally by positioning Iran as responding to aggression. A 
critical reader should therefore examine both the frame and the evidential 
basis before accepting the narrative.

Alignment Matrix for Pedagogical Alignment

To strengthen the pedagogical grounding of the design, Table 6 shows 
the alignment among van Dijk’s analytical categories, B2-level objectives, 
classroom tasks, learner outputs, and rubric dimensions.

Table 6: Alignment Matrix for CDA Categories, B2 Objectives, Tasks, and 
Rubric Dimensions

CDA-based 
analytical 
category

B2-level 
pedagogical 

objective

Classroom 
task

Learner 
output

Related 
rubric 

dimension

Headline, 
lead, and 
theme

Identify the main idea 
and dominant frame 

of a current news 
text.

News macro 
map

Theme, 
frame, and 
summariza-
tion notes.

Macro-level 
inference

Actor 
presentation 
and agency

Recognize how 
actors are positioned 

and responsibility 
is assigned or 
backgrounded.

Actor and 
agency 
analysis

Actor/action 
table and 
alternative 
rephrasing.

Actor and 
agency 
analysis
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Quotation 
and evidence 
strategies

Distinguish direct 
quotation, institutional 

statement, vague 
quantification, and 

unsupported claims.

Evidence 
evaluation

Reliability 
comments 

and missing 
perspectives.

Evaluation 
of evidence 
and citations

Modality and 
evaluative 
language

Interpret how 
certainty, judgment, 
and intensification 
guide the reader.

Modality and 
evaluation 
analysis

Marked 
examples and 

interpretive 
comments.

Critical 
commentary 

writing

Integrated 
discourse 
interpretation

Produce a short, 
reasoned, evidence-

based critical 
response.

Critical 
commentary 
paragraph

80-100 word 
commentary 
using Arabic 

evidence.

Critical 
commentary 
/ language 

use

Evaluation Rubric

The rubric was designed as an analytic scoring tool rather than a holistic 
judgment form. Analytic rubrics are particularly useful when learner perfor-
mance needs to be examined across multiple dimensions, such as infer-
ence, evidence use, organization, and language use (Weigle, 2002; Knoch, 
2009). Therefore, the rubric is intended to support formative classroom as-
sessment and teacher feedback rather than to function as a validated high-
stakes assessment instrument.

Table 7: Evaluation Rubric for B2-Level Arabic Critical Reading Tasks

Dimension 0 - Not 
demonstrated 1 - Emerging 2 - Developing 3 - Proficient

Macro-level 
inference

No theme or 
frame identified.

Theme or 
frame partially 

identified; 
analysis is 
superficial.

Correct frame 
identified but 
supported by 
limited textual 

evidence.

Theme and 
frame clearly 
identified and 

fully supported by 
specific textual 

evidence.

Actor and 
agency 
analysis

No actors 
identified; no 
reference to 

agency.

Actors named 
but agency 

not discussed.

Actors correctly 
identified; 
agency 
partially 

analyzed.

Actors and 
agency 

systematically 
analyzed; 

active/passive 
structures and 
nominalization 

addressed.

Table 6 continued
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Evaluation 
of evidence 
and 
citations

No distinction 
made between 
evidence types.

Limited 
awareness 
of evidence 

types; 
reliability not 
discussed.

Partial 
distinction 

made; some 
reliability 
concerns 

noted.

Evidence 
types clearly 

distinguished; 
reliability, gaps, 

and missing 
perspectives 
discussed.

Writing a 
critical com-
mentary

No 
commentary, 

or commentary 
unsupported.

Commentary 
based on 

one piece of 
evidence or 

surface obser-
vation.

Interpretation 
present but 

justification is 
partial.

Coherent critical 
commentary 
supported by 
at least two 

pieces of textual 
evidence.

Language 
use

Unclear or 
frequent 

errors impede 
understanding.

Limited 
language 

competence; 
meaning part-
ly conveyed.

Generally com-
prehensible; 
errors do not 

impede mean-
ing.

Clear, coherent, 
and appropriate 

for a B2-level 
academic 

task; minor 
grammatical 
errors may 

occur but do not 
impede meaning; 

key analytical 
terms are used 
appropriately.

Note. The rubric consists of five dimensions, each scored from 0 to 3. The total possible score 
is 15 points. A score of 0–5 indicates limited performance, 6–10 indicates developing per-
formance, and 11–15 indicates proficient performance. These score bands are intended for 
formative classroom feedback rather than high-stakes assessment.

Discussion and Conclusion

This study aimed to demonstrate how van Dijk’s CDA framework can 
be pedagogically operationalized for B2-level Arabic news reading through 
a coherent single-text instructional design. Given its prototype-oriented 
scope, the study uses one selected Anadolu Agency Arabic news excerpt to 
illustrate how discourse-analytic categories can be transformed into class-
room tasks, learner outputs, and assessment criteria. In this respect, the 
main contribution of the study is not to generalize findings about Arabic 
political news discourse, but to develop a theoretically grounded and class-
room-oriented model for critical reading instruction. In line with the revised 
contribution of the study, the proposed design should be understood as a 

Table 7 continued
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CEFR-anchored pedagogical prototype situated at the intersection of Arabic 
news reading, B2-level proficiency, and critical reading pedagogy. Its con-
tribution lies not only in applying CDA to an Arabic news excerpt, but also 
in transforming Arabic-specific linguistic and discourse features into observ-
able learner tasks and assessable classroom outputs.

The analysis of the selected excerpt showed that the text is organized 
around a threat–retaliation–deterrence frame. At the macro level, the head-
line and opening quotation foreground warning, confrontation, and pre-
paredness, thereby directing the reader toward an interpretation of the 
event as an escalating conflict. This finding is consistent with van Dijk’s 
view that headlines, leads, and thematic organization play a central role in 
shaping the global meaning of news discourse and guiding readers’ inter-
pretation before the details of the text are fully processed (van Dijk, 1985, 
2013). In the selected excerpt, expressions such as “,”الجحيم ستُفتح عليكم  أبواب 
 contribute to a ”أنهت مسبقا كافة الاستعدادات لحرب طويلة“ and ,”“ستواصل هجماتها الانتقامية
global structure in which retaliation and long-war preparedness are framed 
as deterrence.

At the micro level, the same frame is reinforced through actor position-
ing, agency distribution, quotation strategies, modality markers, evalua-
tive vocabulary, and metaphorical language. The central actor, the IRGC 
spokesperson, is presented through explicit active structures, while Iran is 
positioned as a retaliatory actor and the United States and Israel are con-
structed as the opposing parties. Such actor positioning is closely related to 
van Dijk’s account of ideological discourse, in which texts often reproduce 
group-based representations and “us/them” distinctions through selective 
lexical and syntactic choices (van Dijk, 1998, 2015). In the excerpt, evalua-
tive expressions such as “العدوان”, “هجماتها الانتقامية”, and “الثأر لدماء” do not merely 
convey information; they also morally position actors and guide the reader’s 
interpretation of responsibility and legitimacy.

These analytical observations are pedagogically significant because 
they show how news discourse can be used to move learners beyond literal 
comprehension. In many Arabic language teaching contexts, news texts are 
used primarily for vocabulary development, translation, reading comprehen-
sion, and discussion (Lahlali, 2017; Elbousty, 2021). The design proposed 
in this study extends these traditional uses by asking learners to examine 
how the main idea is framed, how actors are made visible or background-
ed, how responsibility is distributed, and how evidence is used to support 
or legitimize claims. In this sense, the proposed model connects reading 
comprehension with discourse awareness, evidence evaluation, and critical 
interpretation.
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A central contribution of the study is the transformation of CDA categories 
into a staged instructional sequence. The macro-level analysis of headline, 
lead, theme, and summarization strategies is converted into a news macro 
map; the micro-level analysis of actor presentation and agency is converted 
into an actor and responsibility worksheet; quotation, evidentiality, modali-
ty, and evaluative language are converted into an evidence and evaluation 
task; and the final synthesis is converted into a short evidence-based critical 
commentary. This progression makes the analytical process teachable and 
assessable. It also reflects the broader pedagogical argument that critical 
literacy should not remain an abstract orientation, but should be translated 
into concrete classroom practices through which learners examine power, 
representation, and meaning-making in texts (Freire, 2000; Janks, 2013).

The alignment matrix and rubric further strengthen the pedagogical val-
ue of the proposed design. By linking van Dijk’s analytical categories to 
B2-level objectives, classroom tasks, learner outputs, and assessment di-
mensions, the study provides a transparent structure for classroom use. 
This is particularly important because previous studies on CDA and critical 
literacy in language education have emphasized the need for practical mod-
els that move beyond general theoretical principles and offer implementable 
classroom procedures (Novianti et al., 2021; Evagorou-Vassiliou, 2024; Ar-
vianti et al., 2025). The rubric proposed in this study supports this structure 
by assessing macro-level inference, actor and agency analysis, evidence 
evaluation, critical commentary writing, and language use. In doing so, it es-
tablishes a bridge between discourse analysis and measurable classroom 
performance.

The study also contributes to discussions on critical media literacy in for-
eign language education. News texts are particularly suitable for such work 
because they combine authentic language use with socially meaningful 
discourse practices, including framing, evaluation, quotation, and selective 
representation (Pederson, 2023; Yeleussiz, 2024). Previous CDA studies 
on Arabic and media discourse have shown that news texts are productive 
sites for examining representation, ideology, and framing (Kharbach, 2020; 
Malkawi et al., 2024). The present study builds on this literature by showing 
how similar analytical concerns can be adapted for B2-level Arabic learners 
through structured and pedagogically manageable tasks.

The use of a politically charged news excerpt also points to an import-
ant pedagogical consideration. Conflict-related news texts are analytically 
rich because they often contain visible examples of framing, actor position-
ing, agency distribution, moral evaluation, and evidential selectivity. At the 
same time, such texts may carry emotional and ideological sensitivity in 
the classroom. Therefore, the teacher’s role is crucial. The activity should 



Meryem Melike ASLAN

252 Lisanî İlimler Dergisi, Cilt 4, Sayı 1, 2026, ss. 231-257

not be framed as a debate over which political position is correct, but as 
an inquiry into how discourse is constructed. Students should be guided to 
ask questions such as: Who is speaking? Which actors are foregrounded 
or backgrounded? What kind of evidence is used? Which claims require 
verification? How do lexical choices shape the reader’s interpretation? Such 
questions are consistent with critical literacy approaches that encourage 
learners to interrogate texts rather than passively consume them (Janks, 
2013; Thoma & Ostendorf, 2018).

In this respect, the study suggests that a carefully selected Arabic news 
excerpt can provide a meaningful basis for B2-level critical reading instruc-
tion when it is supported by a clear analytical framework and staged ped-
agogical tools. By linking van Dijk’s macro/micro discourse categories with 
classroom tasks, evidence-based commentary writing, and rubric-based as-
sessment, the proposed design offers a practical way of integrating critical 
literacy into Arabic language teaching. At the same time, the model should 
be regarded as an initial pedagogical proposal rather than a validated in-
structional instrument.

In digitally mediated news environments, the evidence-evaluation task 
may also be extended through source-checking activities. This extension, 
however, should be understood as an optional follow-up activity rather than 
a component of the core single-text instructional design. Learners can be 
guided to compare the excerpt with at least one additional source, iden-
tify whether the same claims are independently reported, and distinguish 
between institutional statements, journalistic narration, and verifiable evi-
dence. Such digital verification tasks are suggested as optional extensions, 
since the present design focuses primarily on textual discourse analysis.

Limitations

The instructional package proposed in this study has both strengths and 
limitations that should be acknowledged. The most significant limitation is 
that the package was not implemented in an actual classroom setting; con-
sequently, no claims are made about its effect on learner performance, and 
the pedagogical benefits outlined above remain proposals requiring empir-
ical support. A second limitation is that the design is based on a single pur-
posefully selected Anadolu Agency news excerpt; therefore, the discourse 
pattern identified should not be generalized to Arabic news discourse more 
broadly. However, this limitation should be interpreted in relation to the pur-
pose of the study. Since the aim is not to generalize about Arabic news dis-
course, but to develop and illustrate a transferable pedagogical design, the 
single-text structure serves a modeling function. Future studies can test the 
same framework with different Arabic news texts, different media sources, 
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and different proficiency levels. A third limitation concerns the use of politi-
cally charged material, which may increase emotional burden and polariza-
tion in classroom discussion. The teacher’s framing is therefore especially 
important: tasks should be presented not in terms of right versus wrong 
positions, but in terms of how discourse is constructed. Finally, although 
the rubric is theoretically aligned with the instructional sequence, it has not 
yet been externally validated through expert review, teacher feedback, or 
inter-rater reliability analysis. Therefore, the proposed materials should be 
understood as theoretically grounded instructional prototypes rather than 
validated teaching instruments.

Pedagogical Implications and Future Research
From the perspective of classroom implementation, several practical 

recommendations emerge from this study. Emotional safety and pedagog-
ical framing should be carefully maintained in critical reading activities built 
around conflict- and politics-related news; it should be made explicit that the 
purpose of the activity is to identify and analyze discursive choices - includ-
ing framing, actor presentation, agency, evidence, and evaluation - rather 
than to take political sides. The teacher is expected to provide the minimum 
neutral background note that the student needs to analyze the text. Before 
the activity begins, learners’ analytical readiness can be supported through 
short pre-teaching tasks focused on high-value vocabulary and modality 
markers that play a central role in meaning construction.

The instructional sequence can then move to comparing types and de-
grees of evidential reliability across direct quotations, institutional state-
ments, vague numerical expressions, and anonymous sources. Teaching 
this evidence hierarchy through the worksheet structure proposed in this 
study may strengthen students’ verification awareness. In addition, struc-
tures that background agency - such as nominalizations and passive con-
structions - can be rewritten by students so that responsibility becomes lin-
guistically explicit, making the connection between grammatical choice and 
ideological positioning concrete and accessible.

Throughout the process, the rubric should be shared with students in 
advance, and the criteria of a strong critical commentary - including the 
use of at least two pieces of evidence, coherent argumentation, and ana-
lytical balance - should be clarified through brief modeled examples. For 
classroom use, text selection should follow additional pedagogical criteria 
beyond analytical richness: texts should be short enough to remain man-
ageable, avoid excessively graphic detail, allow identifiable discourse fea-
tures without requiring specialist geopolitical background knowledge, and 
preferably be paired with at least one alternative or counter-source when 
the topic is highly polarized.
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Before learners work with the worksheets, the teacher should introduce 
the key analytical terms through a short pre-task phase. This phase may in-
clude a mini-glossary of CDA-related concepts such as frame, actor, agen-
cy, evidence, modality, and evaluative language; a brief teacher-modeled 
analysis of one sentence from the excerpt; and a guided noticing activity in 
which students underline actors, verbs, quotations, and evaluative expres-
sions. Such scaffolding is necessary because B2 learners may be linguisti-
cally able to understand the surface meaning of the text, but may still need 
support in recognizing how discourse features guide interpretation.

Future studies may test the pedagogical value of the proposed frame-
work through pre-test/post-test designs or quasi-experimental studies with 
control groups, focusing on critical thinking, reading comprehension, and 
the quality of written argumentation. To strengthen the measurement ca-
pacity of the coding form and rubric, scoring procedures may involve two 
independent evaluators, with inter-rater reliability reported and revisions in-
troduced accordingly.

In order to increase the scalability of the design, adaptations for different 
proficiency levels may be developed: a simplified version for A2-B1 learn-
ers focusing on basic macro-inferences, actor identification, and elementary 
evaluative indicators; and an expanded version for C1-C2 learners incorpo-
rating cross-source comparison, counter-discourse production, and deeper 
evidence criticism. Future studies may also apply the same worksheet and 
rubric structure to a broader thematic corpus of reports from different agen-
cies covering the same event. Such work would make it possible to analyze 
framing and evidential variation more rigorously, enrich the pool of instruc-
tional materials, and provide a more robust map of Arabic news discourse 
patterns.



From Critical Discourse Analysis to Classroom Practice: 
A Single-Text Pedagogical Design for Arabic News Reading

255Lisanî İlimler Dergisi, Cilt 4, Sayı 1, 2026, ss. 231-257

References
Akın, L., Tutkun, Ö. F., Gür Erdoğan, D., Boztaş, Z., & Karabacak, K. (2025). Türkçe 

öğretmenlerinin eleştirel okuma öğretimine yönelik görüşleri. Ana Dili Eğitimi 
Dergisi, 13(3), 511–537. https://doi.org/10.16916/aded.1623774

Amrulloh, F. S. (2024). Insights on CEFR and Its Implementation in Arabic Language 
Learning at Pesantren. JEET, Journal of English Education and Technology, 
5(1), 1-14. 

Anadolu Agency. (2026, March 3). الحرس الثوري الإيراني يتوعد واشنطن وتل أبيب: أبواب الجحيم ستُفتح 
دولي/الحرس-الثوري-الإيراني-يتوعد-واشنطن-وتل-أبيب/https://www.aa.com.tr/ar/9848483 .عليكم

Arkan, Z. (2026). Evaluation of listening activities in arabic language teaching text-
books used in Turkey in light of the CEFR criteria. Asian Journal of Second 
and Foreign Language Education, 11, 10. https://doi.org/10.1186/s40862-025-
00366-5

Arvianti, I., Fitriati, S. W., Mujiyanto, J., & Widhiyanto. (2025). The dimensions 
of viewing the words and the world to improve critical literacy competence: A 
mixed-method approach. Asian-Pacific Journal of Second and Foreign Lan-
guage Education, 10, Article 53. https://doi.org/10.1186/s40862-025-00364-7

Askari, M., & Behdarvandirad, S. (2025). Critical pedagogy in adult English lan-
guage teaching: A scoping literature review. New Horizons in Adult Edu-
cation and Human Resource Development, 37(3), 148–165. https://doi.
org/10.1177/19394225251328394

Bowen, G. A. (2009). Document analysis as a qualitative research method. Qualita-
tive Research Journal, 9(2), 27–40. https://doi.org/10.3316/QRJ0902027

Bozkurt, D., & Zehir Topkaya, E. (2025). A critical multicultural education learning 
module for English language teacher education programs. Turkish Journal of 
Education, 14(1), 19–46. https://doi.org/10.19128/turje.1458074

Chen, D., & Du, T. (2026). The role of critical discourse analysis in promoting epis-
temological diversity in EAL learning: A case study on Canadian international 
students. International Journal of Applied Linguistics, 36(1), 62–74. https://doi.
org/10.1111/ijal.12706

Council of Europe. (2020). Common European Framework of Reference for Lan-
guages: Learning, teaching, assessment—Companion volume. Council of Eu-
rope Publishing.

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and research design: 
Choosing among five approaches (4th ed.). SAGE.

Elbousty, J. (2021). Media Arabic: Journalistic discourse for advanced students of 
Arabic. Routledge. https://doi.org/10.4324/9781003193234

Essabari, S., & Ben Mhamed, M. (2025). Critical pedagogy in the foreign language 
classroom: Beyond utopian ideals. International Journal of English Language 
Studies, 7(3), 1–9. https://doi.org/10.32996/ijels.2025.7.3.1



Meryem Melike ASLAN

256 Lisanî İlimler Dergisi, Cilt 4, Sayı 1, 2026, ss. 231-257

Evagorou-Vassiliou, D. (2024). Integrating critical discourse analysis in the language 
classroom: A proposed framework for developing media critical literacy. In A. 
Athanasiou, S. Hadjiconstantinou, & M. Christoforou (Eds.), Innovative language 
teaching practices in higher education in a post-COVID era (pp. 97–122). Ubiq-
uity Press. https://doi.org/10.5334/bdd.f

Freire, P. (2000). Pedagogy of the oppressed (30th anniversary ed.; M. B. Ramos, 
Trans.; D. Macedo, Introduction). Bloomsbury Academic. (Original work pub-
lished 1970)

Hashemi, M. R., & Ghanizadeh, A. (2012). Critical discourse analysis and critical 
thinking: An experimental study in an EFL context. System, 40(1), 37–47. https://
doi.org/10.1016/j.system.2012.01.009

Janks, H. (2013). Critical literacy in teaching and research. Education Inquiry, 4(2), 
225–242. https://doi.org/10.3402/edui.v4i2.22071

Kharbach, M. (2020). Understanding the ideological construction of the Gulf crisis 
in Arab media discourse: A critical discourse analytic study of the headlines of 
Al Arabiya English and Al Jazeera English. Discourse & Communication, 14(5), 
447–465. https://doi.org/10.1177/1750481320917576

Knoch, U. (2009). Diagnostic writing assessment: The development and validation 
of a rating scale. Peter Lang. https://doi.org/10.3726/978-3-653-00929-3

Lahlali, E. M. (2017). Advanced media Arabic (2nd ed.). Georgetown University 
Press.

Malkawi, R. J., Fareh, S. I., & Rabab’ah, G. (2024). Framing the shooting of Al Ja-
zeera journalist Shireen Abu Akleh in English and Arabic news headlines: A 
critical discourse study. Humanities and Social Sciences Communications, 11, 
Article 1276. https://doi.org/10.1057/s41599-024-03784-x

McKenney, S., & Reeves, T. C. (2019). Conducting educational design research 
(2nd ed.). Routledge.

Mohamed, S. (2023). The development of an Arabic curriculum framework based 
on a compilation of salient features from CEFR level descriptors. The Language 
Learning Journal, 51(1), 33–47. https://doi.org/10.1080/09571736.2021.192378
1

Novianti, N., Thomas, A., & To, V. (2021). Localities in critical literacy practice: A 
critical review of the frameworks. Ricerche di Pedagogia e Didattica: Journal 
of Theories and Research in Education, 16(1), 87–96. https://doi.org/10.6092/
issn.1970-2221/11471

Ornat, K. (2025). Stereotypes as mnemonic frames: How journalism mediates col-
lective memory in representations of foreign groups. Memory, Mind & Media, 4, 
Article e25. https://doi.org/10.1017/mem.2025.10021

Pederson, R. (2023). An argument for including critical media literacy in EFL curricu-
lum and pedagogy. English Teaching, 78(1), 169–195. https://doi.org/10.15858/
engtea.78.1.202303.169



From Critical Discourse Analysis to Classroom Practice: 
A Single-Text Pedagogical Design for Arabic News Reading

257Lisanî İlimler Dergisi, Cilt 4, Sayı 1, 2026, ss. 231-257

Thoma, M., & Ostendorf, A. (2018). Discourse analysis as a tool for promoting the 
“critical literate” VET teacher. Vocations and Learning, 11, 245–263. https://doi.
org/10.1007/s12186-017-9188-5

Topal, İ. H. (2023). Leveraging online news for language learning across diverse 
educational contexts. The Literacy Trek, 9(3), 1–28. https://doi.org/10.47216/lit-
eracytrek.1361852

Vaarala, V., & Farkas, J. (2025). A discursive turn in journalism studies? A system-
atic review of discourse analysis in leading journalism journals. Journalism Stud-
ies, 27(4), 565–582. https://doi.org/10.1080/1461670X.2025.2600439

van Dijk, T. A. (1985). Structures of news in the press. In T. A. van Dijk (Ed.), 
Discourse and communication: New approaches to the analysis of mass me-
dia discourse and communication (pp. 69–93). Walter de Gruyter. https://doi.
org/10.1515/9783110852141.69

van Dijk, T. A. (1998). Ideology: A multidisciplinary approach. SAGE.
van Dijk, T. A. (2008). Discourse and context: A sociocognitive approach. Cam-

bridge University Press.
van Dijk, T. A. (2013). News as discourse. Routledge.
van Dijk, T. A. (2015). Critical discourse analysis. In D. Tannen, H. E. Hamilton, & 

D. Schiffrin (Eds.), The handbook of discourse analysis (pp. 466–485). Wiley 
Blackwell. https://doi.org/10.1002/9781118584194.ch22

Weigle, S. C. (2002). Assessing writing. Cambridge University Press.
Yeleussiz, A. (2024). Exploring EFL teachers’ perceptions of media literacy in Ka-

zakhstan. Journal of Social Studies Education Research, 15(1), 282–316. https://
www.jsser.org/index.php/jsser/article/view/5682




